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Introduction  
This paper aims to  propose adapting the existing course textbook and selecting and evaluating  source books in order to avoid the limitation of using a single textbook.  The existing textbook, Business English , on trial for one year, is only one teaching aid and resource for both the teachers and the students. The book provides organized units of work, gives us all the plans and lessons we need to cover a topic in some detail. And it provides the administrators and the teachers with a complete program. Although it is a reputation quality teaching and learning materials for English for business and communications, like any other textbooks, the textbook also has some limitations to align with the curriculum goals and the students needs. Therefore, we propose that we need to adapt the existing textbook, as well as to develop the materials by evaluating a few books as source books to achieving “congruence” of the curriculum goals, the learners’ needs, the textbook, teaching and learning materials.
 Background information
Sponsor: Business Department, Ningbo Polytechnic
Audience: Second-year students enrolled in a full time International Business program.
( College Diploma Program)
Course Description: Business English is one of several courses in the program. ( Credits: 4

34weeks, 3hrs/week, one year). This course will help participants to develop the communication skills required for workplace. The in-class activities, drawn from authentic business and professional situations will improve learners grammatical accuracy in speech and writing in business situations or with English-speaking colleagues and build learner’s confidence and help learners to reach their future career goals. Students develop their English language skills while exploring interesting business environments from international business to human resources.  Level one: knowledge and skills for office staff;  Level two: knowledge and skills for managing staff.
Course Textbook: New Century Business English ( published by Shanghai Foreign Language Education 2012) with Teacher's Book and Audio-CD.
Literature Review  
· Curriculum design is concerned with the creation of language courses and course materials, but it is also concerned with the selection of texts and other materials for course, and with adapting and adding to existing courses. (Nation and Macalister, 2010)
· Madsen and Bowen express the importance of adaption in language teaching as follows:
Adaption is required in order to increase motivation for learning- by making the language more real, the situations more relevant, the illustrations more vivid and interesting. It is sometimes required to ensure greater ease of acquisition- by providing sufficient practice, logical explanations, plus examples or exercises that are on the level of the learner. (p.viii)
· Materials development is both a field of study and a practical undertaking.  As a practical undertaking it involves the production, evaluation and adaptation of language teaching materials by teachers for their own classrooms. ( Tomlinson, 2001, p.66).
· In  a statement indicative of adaption practical undertaking, Madsen and Bowen (1978) explains:
Our Adaptation will take place on three levels: the individualizing of material, modifying the texts for purposes, and compensating for textbook defects. To accomplish the task, we will employ a variety of techniques: supplementing, editing, expanding, personalizing, simplifying, modernizing,localizing, or modifying cultural/situational content. (p. ix) 
· The classroom ecology focuses on relationships between and among participants,
     processes, structures and artifacts. (Guerrettaz & Johnston, 2013)
· There is wide agreement that courses materials development is an ideal for stimulating teachers to think about how best to facilitate language acquisition and development, to gain self-esteem and confidence and to develop personally and professionally in ways which help them to help others (Canniveng & Martinez, 2003; Lyons, 2003; Popovici & Bolitho, 2003; Tomlinson, 2015).   
The Problem and the Solution
Nation and Macalister, in their book Language Curriculum Design(2010), state that a single course book does not meet the diverse needs of the learners in the class.  In addition, “ most commercially produced materials focus on informing their users about language features and on guiding them to practise these features.”(Tomlinson, 2012). The author of the textbook focus on for general audiences.  Prabhu ( 1989) suggests that “because course books will not be matched to the learners’ current knowledge,  course books will not be effective because they are not in touch with the state of this knowledge”.  
Prabhu(1989) suggests that learners would be better served if teachers use a variety of source course books and teacher-made material.  Nation & Macalister, in their book Language Curriculum Design(2010), state that a single course book does not meet the diverse needs of the learners in the class.  
Since the existing course book cannot meet all our demand , we propose to modify the text and to develop supplementary materials “to align with the curriculum goals and the students needs, to develop more flexible course material to be localized , personalized and energized by teachers and learners” (Madsen and Bowen, 1978).  Table 1 shows the problems which we have encountered in practice using the existing textbook, the difficulties while students learning  and the proposed solutions to these problems. There are two solutions. One is adapting the existing textbook (see Table1), another one is selecting and evaluating books as tools to use as sauces books for teachers.
Table 1. 
	Problem
	Student  Difficult
	Solution 1: adapting the textbook

	The textbook is designed as a sole source of information.
	Students only see one perspective on a concept or issue.
	Provide students with lots of information sources such as websites, encyclopedias, reading supplementary.

	Some questions in the textbook tend to be fact-based  
	Students assume that learning is simply a collection of facts and figures.
	Ask higher-level questions and provide creative thinking and problem-solving activities.

	The textbook doesn’t take students’ background knowledge into account. 
	Teachers can not tailor lessons to the specific attributes and interests of students. 
	Discover what students know about a topic prior to teaching. Design the lesson based on that knowledge,  simplifying the learning task.

	Some reading passages are difficult because of the authentic articles from professional business magazines and newspapers.
	Students feel difficulty to read or understand important concepts and jargon 
	Selection of socially appropriate discourse, simplifying reading tasks,  to achieve effective language instruction. to simplify the student’s learning task while providing him with accurate language information.

	The textbook has all the answer to all the questions. .
	Students tent to see learning as an accumulation of correct answers
	Involve students in problem-solving activities, higher-level thinking questions, and extending activities.

	Lacking of balance on the four language skills. It attaches much importance to reading and writing, but overlooks speaking and listening.
	Students have difficulty in speaking and listening.
	Make teaching more engaging and communicative, increase of the students’ active involvement in the classroom activities in a more relaxing and supportive environment,  engaged in spontaneous and creative interactions (O’Neil, 1982) 

	Focusing on practice the language, low level of relevancy to students’ needs and wants of work-related English language skills. 
	Students show less interesting and be lower motivated.
	Contextualize, use authentic text to communicate rather than to teach, learners encounter authentic tasks, being prepared for the reality of language use.


Solution 2: Selecting and evaluating source books
Procedure  
1. Clarifying student needs, general instructional goals and specific performance objectives
2. Articulating statements of belief about learning and teaching
3. Establishing criteria for evaluation and selecting materials. 
4. Using Evaluative Criteria of an English Language Textbook Evaluation Checklist by Jayakaran Mukundan (2012)  to select the five source books. (see Appendix)
5. Gaining the evaluated source books list.
Evaluation Checklist
A Checklist is instruments that help teachers or researchers in the area of English Language Teaching (ELT) to evaluate teaching-learning materials like textbooks.  Based on their study about the evaluative criteria of English language textbook evaluation checklist, Jayakaran Mukundan et al.,(2012), offer useful implications for ELT practitioners and researchers. We use the Evaluative Criteria of an English Language Textbook Evaluation Checklist developed to select the five source books. (see Appendix).  
Potential Constraints. 
· Underlying the adaptations might be in conflict with the traditional and conventional beliefs and teaching paradigms.  
· Teachers’ professional expertise affected the adaptations. Masuhara (1998) claims that teachers’ confidence and professional expertise influence their perception of what they need from textbooks. O’Neill (1982) also recognizes that it is very likely that teachers are unable to make adaptation and improvisation because the lesson might develop in a number of ways which could not be predicted exactly beforehand. The effect of teachers’ design and teaching would be seriously impaired unless their language proficiency and professional expertise reached a certain high level.  
Project management
Project Direct  Li Ping is responsible for the project as a team leader. The project will employ one contracted educational consultant. Three full-time experienced BE teachers will be removed from teaching duties for a period of 4 weeks. The work for the planning and assessment and development phases will be shared other three team teachers. (see Team Member List)
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Need resources
· Personnel - two contracted educational consultants, three experienced teachers full time at 100% salary, three full time staff at 50% slaty.
· Facilities:  a spacious room 
· Equipment:    duplicating machine;  5 tables and 10 chairs; a chalk board
· Supplies - paper, pencils, chalk, duplicating supplies and materials preparation.
Proposed Budget
Total: $13800
· One educational consultant ($50/hour x 8hours/day x 5days) x 4weeks = $8000
· Three experienced teachers: full-time salary plus subsidy
         subsidy = ( $10 x 8hours/day x 5days x )4weeks x 3 =  $4800
· Supplementary materials $500
· Communication and coordination and transportation $ 500
The adapting and using source books are beneficial for students, as well as for teachers. The adaptation and teaching delivery will attract and motivated students and enhance their career prospects, boost their employability with proven business-related English language skills. The teachers’ adaptation is  a means of facilitating and deepening the personal and professional development of teachers. It enabled them to identify the strengths and weaknesses and how well the textbook matched their requirements. We have become more critical about textbooks we use,  furthermore, to develop our own “ more flexible courses designed to be localized, personalized and energized by teachers and learners.” (Tomlinson, 2012) 
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 Appendix
Evaluation Form for BEL Teaching Source Books Checklist
	Evaluative criteria
	Level of importance
	 Comment                   

	I. General attributes
A. The book in relation to syllabus and curriculum
1.        It matches to the specifications of the syllabus.
	0     1     2     3     4    
	

	B.Methodology
2.       The activities can be exploited fully and can embrace the various methodologies in ELT.
3.        Activities can work well with methodologies in ELT.
	0     1     2     3     4
0     1     2     3     4
	

	C. Suitability to learners
4.         It is compatible to the age of the learners.
5.         It is compatible to the needs of the learners.
6.         It is compatible to the interests of the learners.
	0     1     2     3     4
0     1     2     3     4
0     1     2     3     4
	

	D. Physical and utilitarian attributes
7.         Its layout is attractive.
8.         It indicates efficient use of text and visuals.
9.         It is durable.
10.       It is cost-effective.
	0     1     2     3     4
0     1     2     3     4
0     1     2     3     4
0     1     2     3     4
	

	E. Efficient outlay of supplementary materials
11.       The book is supported efficiently by essentials like audio-materials.
	0     1     2     3     4
	

	II. Learning-teaching content
A. General
12. Most of the tasks in the book are interesting.
13. Tasks move single to complex.
14. Task objectives are achievable.
15. Cultural sensitivities have been considered.
16. The language in the textbook is natural and real.
17. the situations created in the dialogues sound natural and real.
	0     1     2     3     4
0     1     2     3     4
0     1     2     3     4
0     1     2     3     4
0     1     2     3     4
0     1     2     3     4  
	

	B. Listening
18. The book has appropriate listening tasks with well-defined goals.
19. Tasks are efficiently graded according to complexity.
20. Tasks are authentic or close to real language situation.
	0     1     2     3     4
0     1     2     3     4
0     1     2     3     4
	

	C. Speaking
21. Activities are developed to initiate meaningful communication.
22. Activities are balanced between individual response, pair work and group work.
	0     1     2     3     4
0     1     2     3     4
	

	D. Reading
23. Texts are graded.
24. Texts are interesting.
	0     1     2     3     4
0     1     2     3     4
	

	E. Writing
25.Tasks have achievable goals and take into consideration learner capabilities.
26. Tasks are interesting.
	0     1     2     3     4
0     1     2     3     4
	

	F. Vocabulary
27. The load (number of new words in each lesson) is   
appropriate to the level.
28. The is a good distribution(simple to complex) of vocabulary load across chapters and the whole book.
29 Words are efficiently repeated and recycled across the book.
	0     1     2     3     4
0     1     2     3     4
0     1     2     3     4
	

	G. Grammer
30. The spread of grammar is achievable.
31. The grammar is contextualized.
32. Examples are interesting.
33. grammar is introduced explicitly and reworked incidentally throughout the book.
	0     1     2     3     4
0     1     2     3     4
0     1     2     3     4
0     1     2     3     4
	

	H. Exercises
36. They are learner friendly.
37. They are adequate.
38. They help students who are under/over-achievers.
	0     1     2     3     4
0     1     2     3     4
0     1     2     3     4
	


Jayakaran Mukundan (2012). Evaluative Criteria of an English Language Textbook Evaluation Checklist.
Journal of Language Teaching and Research Vol.3, P.1132

4. Establishing criteria for evaluation and selecting materials. 


Figure out the evaluative criteria of textbook evaluation checklist for selecting the five source books.


1 week





3.  Find out the solutions. (match with the problem list)


1 week





2.  The limitation list of the existing textbook, and the problems in deal with the course material, students’ difficulties in learning  1 weeks





1. Clarifying student needs, general instructional goals and specific performance objectives


Articulating statements of belief about learning and teaching 1 week
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