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A Review of Narrative Inquiry and its Application 
in Second Language Education
1. Review of narrative Inquiry
1.1 Definition
· Narrative research is a strategy of inquiry in which the researcher studies the lives of individuals and asks one or more individuals to provide stories about their lives.(Creswell 2009)
·  A way of understanding of researcher’s or participant’s or  both of their experiences through conversations, dialogue,and participation in the ongoing lives of research participants ( Clandinin 2007)
· The interdisciplinary study of the activities involved in generating and analyzing stories of life experiences ( life histories, narrative interviews, journals, diaries, memoirs, autobiographies, and biographies)  ( Schwandt 2007)
· A collaboration between researcher and participants (Clandinin and Connelly, 2004). Stories are constructed between researcher and participant.( Creswell 2014)
· Narrative inquiry brings storytelling and research together either by using stories as research data or by using storytelling as a tool for data analysis or presentation of findings.  ( Barkhuizen, Benson, Chik 2014)
1.2 Narrative research vs qualitative research
·  In qualitative research, there are the numbers and types of strategies of inquiry ( Creswell,2007)or research methodologies( Mertens, 1998). The popular approaches across the social and health sciences are participatory action research( Kemmis & Wilkinson,1998), discourse analysis ( Cheek, 2004), ethnography( LeCompte & Schensul,1999), grounded theory (Charmaz,2006) , case studies (Stake,1995), phenomenological research( Nieswiadomy,1993) and narrative research. (Clandinin & Connelly,2000)  Therefore, narrative research is one of strategies of inquiry of qualitative research designs. ( Creswell,2007)
· However, the territory of narrative inquiry is not at its boundaries ( Clandinin & Connelly, 2000) but at its intersections. Narrative inquiry is not simply another in a cadre of qualitative research strategies. ( StefineePinnegar J. GaryDaynes 2007)  
· The interdisciplinary study of the activities involved in generating and analyzing stories of life experiences. ( Schwandt 2007)
1.3 Narrative research methods
Narrative research methods involve the forms of data collection,data analysis, data interpretation and write-up report.  Multiple methods are employed in the process.
1.3.1 Data collecting : interviews, observations, documents, journal, visual materials  ( photographs, videotapes, sound files), discourse.
1.3.2 Data analysis in varied ways( Riessman,2008): 
· Thematic / content analyses. (Ellis, 2004, p. 196), stories as data and use analysis to arrive at themes that illuminate the content and hold within or across stories.  For example: Study Three and Study Four
· Structural analyses.  (Schwandt, 2007, p. 202; Ellis, 2004, pp. 196-197), stories are organized in terms of such things as genre, movement of the plot line, storytelling strategies, word choice, point of view and so on  written report:  Narrative representation.  For example: Study Two.
· Discourse and positioning analysis  (Davies & Harre ́ , 1990 ) For example : Study Two
· Mixed methods (Barkhuizen 2014) For Example: Study One
· Reflections and writing as analysis (Barkhuizen 2014) For  example : Study Five
Steps of analysis
Step 1. Organize and prepare the data for analysis, involving transcribing interviews,scanning material, typing up field notes.
Step 2. Read through all the data to obtain a general sense.
Step 3. Code data
Step 4. Use the coding process to generate a description of the setting or people as well as categories or themes for analysis (description).
Step 5. Represent in narrative.
Step 6. Make an interpretation of the data
1.3.3 Write-up
1. Narrative representation .(Clandinin, 2007)  Researchers collect data (through interview transcripts, field notes, autobiographical writing, and so) and then unify them by re-presenting them in the form or shape of a narrative/story which is structured in a chronology ( Clandinin & Connelly 2000).
2. Types of Narratives:
·   Biographical accounts of the experiences of  single or multiple participant. 
                 For example: Study One, Study Two, Study Three and Study Four
·   Autobiographical accounts of the experiences of individuals who are the subject  
     the study ( researcher’s experience)    For example: Study Five
1.4 Applications in Sciences    (D.Jean Clandinin 2013 )
Narrative inquiry is growing in popularity as a research methodology in the social  sciences, medicine and the humanities. Medical school , medical carer, therapist, doctor learn not to start with the diagnosis but also to start with stories and experiences. Physical education, recreation and leisure, they are very interested in the work narrative inquiry, because they try to design programs and activities,   In geriatrics practitioners are interested in knowing how to work with aging populations. Narrative research can influence policy-making. Policy makers can be persuaded by compelling stories and things that they haven’t seen before.
1.5  Narrative Inquiry in language teaching and learning  research
Narrative research in language teaching and learning (LTL) is concerned with the stories teachers and learners tell about their lived and imagined experiences. Teachers typically tell about their professional development and their practices, and learners about their experiences of learning and using languages. 
1. 5.1  History 
Research has emerged only relatively recently in LTL.   
· Early narrative researchers from the 1980s and 1990s and into the 2000s tended to focus on the content of the narrative data they constructed, and this approach remains dominant. Life history interviews or written teacher journals, for example, are analysed thematically to discover salient meanings in the lives of the participants. (Barkhuizen 2014 ) For example: Study Three
· More recently, following narrative work in sociolinguistics (De Fina & Georgakopoulou 2011), researchers in LTL have begun to pay analytical attention to the STORYTELLING context: the discursive construction of narrative in interaction and the specific, ethnographic contexts in which narratives are (re)produced. Foe example: Study One, Study Two and Study Four 
1.5.2. Account Types
· Autobiographical accounts about language teachers’ professional development and practice with single or multiple participants (the researchers are also teachers ).  
    Examples :  My Story is My Living Educational Theory  ( Jean McNiff 2007)
· Autobiographical accounts about language learners’ experiences of learning and using  language ( the researchers are also learners) 
   Examples (Study 5 ):     
        Diary of a Dabbler: Ecological Influences on an EFL Teacher’s
                                          Efforts to Study Japanese Informally  
                                           ( Christine Pearson Casanve 2012)
· Biographical accounts about language teachers’ professional development and practice, with single or multiple participants  ( about the experiences of participants).
   Example (Study 1, Study 4):
           Narrative frames for investigating the experiences of language   teachers  
               ( Gary Barkhuizen , Rosemary Wette 2008)
          Inclusion or exclusion?: A narrative inquiry of a language teacher’s identity    
          experience in the ‘new work order’ of competing pedagogies
                    ( Yongcan Liu , Yueting Xu 2011) 
· Biographical accounts about language learners’ experiences of learning and using  language
  Example ( Study 3, Study 2)
         Tellin tales: Discursive space and narratives in ESOL classroom  (  James Simpson  2011)
        The acquisition of academic literacy in a second language: a longitudinal case study 
                    ( Ruth Spack 1997 )
2. Five selected narrative research studies in language teaching and    
    learning  
2.1  Study One
2.1.1  Title:     Narrative frames for investigating the experiences of language   teachers  
                                     ( Gary Barkhuizen , Rosemary Wette 2008)
2.1.2  Summary 
This article is about how the researchers used  four narrative frames as an instrument to collect data of teaching experience of over 200 university English teachers in an education program  in China. The authors, as instructors of the education program wanted to obtain experiences from the teachers to learn about English university teaching in a context very different from their own.  
The data collecting was carried out by using four specifically designed narrative frames to collect data from a large group of teachers who participated in a summer teacher education program. Eight-three sets of the four frames were competed and collected. The data analysis was done by a paradigmatic approach typical of qualitative content analysis findings resulting. Data was categorized into four areas. The  researchers used qualitative content analysis to explore commonalities among the teachers’ experiences. One frame, relating to the Research Methodology course, is used to illustrate the effectiveness of this approach. The Research Methodology. Sentence starters on the template: “I remember once in my classroom I had a very difficult time trying to…..” “ The main researson for this problem was that……” “ I tried to solve the problem by….”. Findings is suggested that the frames are useful for collecting a large amount of data from a large number of participants and  an effective means of entry into an unfamiliar research context.  
2.1.3 Reflection
Narrative inquiry is the most appropriate way of exploring small numbers of participants teaching practices and contexts. (Clandinin and Connell,2000)( Barkhuizen,2008)  However, in this research,  there were over 200 participants in the program, which lasted only 10 days. Therefore, the researchers creatively employed a series of narrative frames to collect data on English teachers’ storied experiences. With the guidance of the structure and content of what was to be written,  teachers were asked to reflect on their practice by articulating for recording, analysis and interpretation. The frames are narrative in structure and a narrative response. The completed frames tell a short story,a sequence of connected events and reflections related to participants teaching experience.
 The strengths   The narrative frame is a very useful data-collection instrument for gaining a broad overview of a particular area of study. The narrative frames enable the participants to write narratively and encourage reflection and ensures that researchers obtain the information they want. The structured data makes easier categories and analysis for researchers.  The limitation is using the frames in this way has the potential to de-personalize the experiences of teachers, which is an outcome a typical of narrative inquiry, because participants by numbers, so anonymous data collected. Another limitation is that the frames limit the quantity of data that is collected. Participant may need to more space to response and more content to be covered. Thirdly, because the designed structure and instruction, participants write a list of unconnected ideas in response.
2.2  Study Two
2.2.1 Title:  Tellin tales: Discursive space and narratives in ESOL classrooms
                     ( by James Simpson)
2.2.2  Summary 
This paper is about narrative and identity in an adult classes of English for Speakers of Other Languages (ESOL).( James Simpson, 2010) The author used  narrative analysis, which centred on the construction of identity-in-interaction, studied the student narrative and to see how ESOL students negotiate and resist the identity positions  offered to them by policy and by their institutional discourse. 
Data collecting:  In the observed lesson, students were asked to search a folktale from their country of origin on internet and then retell to another person in the class. The researcher involved this topic with one student. During the talking, the researcher found the student suddenly shifted talking to tell him more complicated “ tales of her life history”. The  small story was recorded during interaction between researcher and the student as the data to analysis later.
Data analysis:  The analysis centred on the construction of identity-in-interaction. The research studied the recorded interaction narrative story by applying three-level  positioning analysis in order to examine how aspects of students’ life stories outside the classroom are brought into the classroom by negotiating discursive space to do so. The three levels are: how characters are positioned within the story, how the speaker/narrator positions herself within the interactive situation, how participants construct each other and themselves in terms of teller roles.  Finally, the findings are presented in three sections, one for each level of positioning analysis. 
 Analysis suggests that claiming space to do so extends students’ options for the bringing in of a range of identity positions and of opportunities for learning as they open up, through narrative. The narrative interaction is more extensive than those offered by English language educational policy and by institutional practice.
2.2.3 Reflection
The researcher adopts an interaction narrative analysis , which pay attention to illustrate detail the participant’s interaction narrative story. The analysis or the  positioning analysis ( Rugen2010 ) focuses explicitly on the language and discourse of the interaction , the identities of those doing in the interacting. 
What is this research interested me is that the way the report is structured as a journal article. All the researcher’s data is only one short narrative talk emergent in interaction in a class , which is only short 41- turns interaction dialogue.  In other words, the text consists of only one excerpt (44 lines). The analysis centres on identity-in-interaction by applying three-level  positioning analysis.  The discussion of the narrator positions is done within these three sections.  However, it makes explicit what text was selected, and why, and shows in detail how the text was analyzed to achieve the researcher’s aims. 
2.3 Stuedy Three
2.3.1 Title:   The acquisition of academic literacy in a second language: 
                     a longitudinal case study    ( Ruth Spack )
2.3.2 Summary
In her article “The acquisition of academic literacy in a second language: a longitudinal case study”, Spack ( 1997) employs the methodology of narrative inquiry to trace the academic English literacy development of a Japanese student named Yuko who is studying at a college in the United States. The researcher, as well as the researched’s academic English teacher, intent to understand how this individual student would use multiple resources as she gradually developed strategies to succeed as a reader and writer in a university setting.
Data collecting: over three year period, Spack had 13 scheduled on-campus interviews the participants, 2 interviews of the participant’ political science professors. The researcher analyzed the courses materials of participant study in academic English and 6 political science courses,  the researcher’s journal and notes , the participant self reflective writing. The researcher tells the story of Yuko’s acquisition of academic literacy through a large amount of data, including interviews and conversations with Yuko, classroom observations, conversations with Yuko’s professors, Yuko’s writing, course materials, small-group and whole-class discussions, and the researcher’s journal.
Findings  The participant educational background shaped her learning style to U.S academic reading and writing practices. Lacking background knowledge (including jargon vocabulary ) of the leaning courses was a major factor for the participant learning difficult.  The findings suggested that a student’s acquisition of academic literacy in a  second language may be shaped by a theory of what is appropriate for a particular academic audience, by an acceptance of or resistance to certain discourse practice, and by a unique perspective on culture — all of which are always undergoing change.
2.3.2 Reflection
Employing the methodology of narrative inquiry, the researcher have a clear understanding of the context of the participant's life , collect rich selected source material, uses rigour analysis and self-reflection, gathers Yuko’s particular experience shaps the descriptive story as her research article. The study demonstrates how narrative researchers, a second language educator for professional development , explore issues in teaching practise, collect data, analysis, develop findings, as well as help students in acquisition of second language.
On the other hand, I consider the researcher shapes the re-story, it makes me a little confused whether the story is about the researcher’s story or the participant’s story. Of course the deeply analysis story makes me share the participant’s learning experience and the researcher’s findings. However, at certain level, I doubt the study is objective because their intimate relationship. Maybe the findings is not generalized for every English learns though it could help readers to share their experiences experiences in second language acquisition.
2. 4 Study Four
2.4.1 Title: 
         Inclusion or exclusion?: A narrative inquiry of a language teacher’s 
         identity experience in the ‘new work order’ of competing pedagogies
                  ( Yongcan Liu , Yueting Xu 2011)
2.4.2 Summary
This paper investigates how an EFL teacher negotiates her identity to adapt to the ‘new work order’ in an English education department at a university in China. Drawing on the narrative inquiry work of Connelly & Claninin(2006) and Wenger’s(1998) communities of practice framework, the authors illuminate the complexity of teacher identity in the reform context where teachers must reconcile conflicting selves in order to contend with a workplace in which liberal and traditional pedagogies coexist. In this context, teachers need to reconstruct their identity to cope with new challenges in the workplace and that the process is very complex, involving “institutional construction” and “personal reconstruction” of identities. The researchers’ overarching aim of the inquiry is to understand, interpret and critically interrogate in the sense that the context of educational reforms is diversified, complex and fluid. 
Data collecting:    The major data sources included three data sets. The first set included three rounds of interviews with Participant. The focus of these interviews was her experience in the reform. The second set of data included three reflection reports  and reflective journals written by the participant. There were other types of data including   e-mails and informal conversations conducted face-to-face or via telephone with the researched.    
Data analysis:  All these original narratives were went through and made notes to develop an initial sense of the subject’s experience in the particular setting, in the educational reform. After coding step, the data was classified into four broader themes (inclusion, power relationship, survival, and exclusion). By connecting these themes, the storyline of participant’s portrait story was developed.  The whole process was finally distilled into three stories reported in this paper. 
Finding: The researchers found that when a teacher’s actual identity matches with designated identity, she/he is more likely to engage in the social practices. However, when a teacher’s identity change fails to make the designated and the actual identities converge, she/he is less likely to engage in the change practices, which might lead to exclusion from the community.   The findings show that teachers need to shift their identities to survive change. Exclusion from the workplace community of practice can be seen as an alternative form of participation in the reform practices.
2.4.3  Reflection
The researcher of this study investigates how an EFL teacher negotiates her identity to adapt to the ‘new work order’ by employing narrative research. It is rational. Narrative research in language teaching is concerned with the stories of teachers telling about their lived experience, professional development and their practices.(Connelly and Clandinin2007) In other word, narrative inquiry has been appropriated by researchers or teachers who explore and reflect on their action to lead to new learning which can inform future learning and action. ( Jean McNiff 2007) Therefore, the authors employ the narrative research methodology in their study is reasonable.
2.5. Study five
2.5.1  Title :  
             Diary of a Dabbler: Ecological Influences on an EFL Teacher’s
                                              Efforts to Study Japanese Informally
                               ( Christine Pearson Casanve 2012)
2.5.2  Summary 
Casanave reported on a diary study which recounts her Japanese learning efforts over an eight-year period as an  English instructor at a university while living in Japan. With the study in diary and memoir literature and comment briefly on research issues, the researcher described her informal learning as active but low-pressure learning, the setting and her goals for self-study.  In her journal reflection, she presents “ ecological perspective”,(language learning interrelate to contextual, personal and emotional factors) and “ecology of effort” and claims that  ecology of effort  influences on  investment of effort to learn. The learner’s motivation is influenced by daily personal experience, emotional factors and the social setting which interacted in unpredictable ways.  
Data collecting and analysis:  The data is based on the memoir literature and the researcher’s comment on some research issues and her journals which records her learning activities, notes on vocabulary and syntax, and writing practice.
Findings shows that ecological and relational influences  and emotional reactions to language learning cannot be uncovered with traditional motivation research. And she believes that dabbling is an excellent way for free-time adult language learner to stay active but low-pressure language learning while maintaining a sense of wonder.
 2.5.3 Reflection
Narrative research in language learning is concerned with the stories of learners tell about their  experiences of learning and using languages. In my review study, I have found that researchers are various.  Some researchers are interested in the issues connected with their life, work and learning with small stories.  Others are interested in the big stories of teachers’ and learner’s experience and focus on the content in large banks of data. Their research are both meaningful. This report is on a diary study about  an ordinary person in circumstances that many language teachers will be familiar with, that of living in a foreign country for a portion of one’s career, teaching English there, and planning to return home one day. It is an outsider’s tale, but of one who grew to love many aspects of the people and the country—one whose identity did not change but whose world got bigger. It is attractive and practical. The findings and suggestion widen the views of language learners.
Table 1                                Comparison of Five Studies  
	Study
	Research Question
	Data
Collecting
	Data Analysis
	Write-up
	 Reflecting

	Study 1
	How to use narrative frames to collect data
	4 Narrative frames
Mixed methods
	Mixed methods
	Teacher’s biographical accounts
	Gaining a broad overview  however, 
de-personalize the experiences

	Study 2

	How students negotiate ,resist the identity positions  
	Recorded a small interactive and storytelling 

	Discourse positioning  analysis
Structural analysis 

	Learner’s biographical accounts
	Explicit detail of interactiv

	Study 3
	How  individual use multiple resources to succeed as a reader and writer 
	Audio file
journal
notes
reflective writing Thematic
analysis
	Thematic analysis
	Learner's biographical accounts
	Clear understanding of participant’s experiences

	Study 4

	How an EFL teacher negotiates her identity to adapt to the ‘new work order’  
	Interview
reflection reports   reflective journal
e-mails
	 Thematic analysis
	Teachers’ biographical accounts
	Narrative inquiry is appropriate for explore teacher’s experience, learning from reflecting

	Study 5
	How ecology of effort influences on learner’s investment of effort to learn
 
	The researcher’s diary
	A diary study
reflections and writing as analysis
	Learner's autobiographical accounts
	Learners tell their  own experiences of learning and using languages, attractive story
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