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Abstract: 
This paper will critically analyze and evaluate the one-year college program : Bessiness English Curriculum (  BEC).  It will use Nation and Macalister’s (2010) framework of language curriculum design to examine the develop process and the content. Reflections and observations taken from my teaching practice notes will also be used to integrate the perspectives on the curriculum.
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1.  Intruduction
Business English is an English language program for students whose speciality is international business in Business Department of Ningbo Polytechnic. I participated the design and implementation.  This paper applies what I have learned in this program to analyze and evaluate the curriculum by considering concepts and issues, as well as my personal experiences.   I will use Nation and Macalister’s framework of three outside circles to examine the BEC developing process;  I will employ the subdivided inner circle to review the syllabus, the units, the classroom activities and assessments.  The aim is to have the opportunity to  re-evaluate the curriculum with the knowledge from the areas of language acquisition,teaching methodology, assessment, language description and materials production in a familiar curriculum context   This report includes the literature brief of Nation and Macalister”s (2010) Framework,  the context information of BEC, the design process. as well as applies the framework outer circle and inner circle analysis and evaluation specific on the developing process and the extract unit 5 respectively.  
2. Nation and Macalister”s (2010) Framework  
2. 1. Literature brief
Nation and Macalister’s framework for curriculum design model consists of three outside circles and a subdivided inner circle. The outer circles (principles, environment analysis, needs analysis) involve practical and theoretical considerations that will have a major effect in guiding the actual process of course production. The inner circle has clear general goals for a course. It includes format and presentation,content and sequencing, monitoring and assessing. The following table displays the parts and curriculum design process of the model. 
Table 1     Nation and Macalister”s (2010) Curriculum Model
	Model
	Parts
	Aim

	Out circle
	Principles
	To decide how learning can be encouraged

	
	Needs Analysis
	To discover what needs to be learned and what  the learners want to learn

	
	Environment Analysis
	To find the situational factors

	Inner circle
	 Format and Presentation
	To make a list of the items to teach

	
	 Content and Sequencing
	To choose the teaching and learning techniques and design the lesson plans

	
	Monitor and assessing
	To decide what to test and how to test


2.2  Key concepts 
Environment analysis ( Tessmer,1990), also called “situation analysis” ( Richards,2001), “constraints analysis” (Nation and Macalister, 2010) , involves looking at the factors that will have a strong effect on decisions about the goals of the course, what to include in the course, and how to teach and assess it. These factors can arise from the learners, the teachers, and the teaching and learning situation.
Needs analysis examines what the learners know already and what they need to know. The aim of this part of the curriculum design process is to discover what needs to be learned and what the learners want to learn.
Principles of language teaching are based on a pedagogical perspective, focusing on curriculum design and teacher training. It helps developers take a more philosophical stance on considering the nature of language , the nature of learning, and the role of culture.
2. 3 Relationships of the concepts
Environment and need analysis strongly affect on decision about the goals and content of the course,and how to teach and assess it. Principles is used to guide curriculum design. In other words, content and sequencing must take account of the environment in which the course will be used, the needs of the learners, and principles of teaching and learning.  
3  The Background of Business English Curriculum (BEC)
3.1 About the curriculum
Program: Business English ( College Diploma Program)
Course code: A307404 ( Credits: 4  34weeks, 3hrs/week, one year ) 
Faculty: Business Department, Ningbo Polytechnic 
Course Description: 
This course will help participants to develop the communication skills required for

workplace. The in-class activities, drawn from authentic business and professional situations will improve learners grammatical accuracy in speech and writing in business situations or with English-speaking colleagues and build learner’s confidence and help learners to reach their future career goals. Students develop their English language skills while exploring interesting business environments from international business to human resources.  Level one: knowledge and skills for office staff;  Level two: knowledge and skills for managing staff.

 3.2  The social context
From 2005, Chinese National Education Department has advocated and invested heavily to develop higher vocational education to align with burgeoning economy development.
Changes in the workplace brought about by technology, downsizing, and restructuring have led to the realization that students need different technic and skills to be successfully employed. The Education Department has launched the policies and schemes to push higher vocational organizations to reform the existing academic-focused curriculum. 
 Ningbo Politechnic  is a vocational college in Ningbo City, in east coast of China.   Recent years, the college has been striving to reform its programs to align with the city’s economy situation  . The principle invited the experts as mentors, organized training program for teachers, arranged visiting the Vocational Training Council in Hong Kong.  In Business Department, the curriculum developers of Business English program at the initial stage, investigated, collected information and did research. Their findings showed that in their city there are sharply demands office staff and sale man in trading and manufacturing sectors. Those job description has two key abilities. One is general business knowledge and basic trading operational skills, another one is English language communication skills, focusing on communication skill in email writing, presentation, face -to face conversation, telephone conversation skill in working setting. However, the existing curriculum was  the general English teaching and learning. Therefore, they have redesigned the curriculum which emphasizes on developing student career practical abilities and competent, using English language in working setting,  task-based or collaborative learning and authentic performance assessment.
4.  Using the Outer Circles (principles, environment analysis, needs analysis) Examines the Curriculum Development Process

The following figures and arrows display the process of the curriculum design.[image: image1][image: image2.png]
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We investigated the job market and collected the data of our graduates employment from 2004 to 2007. The findings ( Figure.1 ) shows that  there were sharp demands for skilled labor in trading and manufacturing sectors. In addition, vast majority of our graduates were employed as sale man and office staff (Figure 2) in the departments including sales, production , public relation, accounting and administration office ( figure 3). These situational factors from the environment and needs analysis strongly affect on curriculum design of goals , teaching and learning content, formate,  presentation and assessment, as well as teachers professional development. Next step, we evaluated these posts and sorted out the job description and responsibilities respectively of each department of a company.  The evaluation of posts in each department required skills and knowledge led us to develop then learning modules ( Figure 4 ). Each module has intended knowledge and skills ( figure 5) and the content and sequencing ( figure 6). The units of the module focus on  ( Figure 7-8)
department  skills and knowledge integrate into authentic project and working tasks. Finally, we grouped the modules into two levels: staff level with15units,  managing level with 10 units ( see Table 2).  An achievement chart ( see the Appendix) was to guide the teaching, 
Table 2
	 Staff Level
	Managing Level

	1. Job descriptions and Working conditions
2. Company history and activities
3.  Telephoning and internal communication
4. Facts, figures 
5. Product description and Product development
6. Business equipment and Correspondence
7.  Business hotels
8.  Commuting

9.  Arranging a conference and At a conference

10.  Production and Quality control
11. Direct service providers
12. The banking sector
13.  Delivery services
14.  Trading
15. Recruiting staff and Applying for a job
	1a Teamwork
1b Communication
2a Entertaining a client
2b Corporate hospitality
3a Ordering goods
3b Cash flow
4a Brand power
4b Public relations
5a Relocation
5b New premises
6a Reporting results
6b Environmental report
7a Health and safety
7b Rights at work
8a Business expenses
8b Business travel
9a Flexible benefits
9b Staff appraisal
10a Marketing disasters
10b Going global


learning and assessments.  
 Table 3  
	Components
	Analysis of Curriculum’s Components
	Evaluation

	Environment
and Analysis
	· Analysis focus on the employment of the four-year previous graduates and the job market demand requirements, based on statistics and findings
· The factors of the job market requirement have a strong effect on decisions about the goals of the course.
· In implementation, both teachers and students lack of relative working exercise,  stressful to handle authentic activities and teaching and learning materials.  For example,production and quality control, conference arrangement
	· We should also take account student personal development, such as student’s cognitive, skills for lifelong language learning instead of consideration only of industry and employer needs.
· We needs to increases our knowledge of workplace practice and authentic applications of the subject so that we could create integrated curricula that combine academic and vocational skills, to adopt teaching roles that support authentic learning.

	Needs 
Analysis
	Applicants apply for the program study because they know the course description and the requirements. In other words, the description and requirement are “necessities” and  “ wants”. 
However, at the begin stage, we did not examine what the learners knew already and what they needed to know to prepare for program study. In fact, our students came from different province, some from remote countryside. There was a big gap among their English language skills levels. In addition, these students have studied general English, we did not offer extra support to help them transfer into the new learning style learning English for business purpose in working setting.  As a result, students commented that the course was practical and useful, but hard to study.
	· In needs analysis, we should examine students present knowledge and required knowledge. This will help us in planning a class program as well as arranging individualized or small group work.
· BEC could be opened at the second year before student have attended foundations, which help students establish required knowledge skills both in business and English language.
·  Ongoing needs analysis during the course


5.  Using the Inner Circles (format and presentation,content and sequencing, monitoring and assessing) , Analyze and Evaluate Syllabus, Units, Learning and teaching activities and assessment

I will extract Unit 5 Figures and Facts (from Module Public Relationship ) as a specific
Figure 10
example.
Table  4
	Components
	Analysis of Curriculum’s Components
	Evaluation

	Principles
	· Strategies and autonomy: each unit thers is Self-study section including Vocabulary, Language focus , Vocabulary Exam practice, Matching verbs and diagrams
· Frequency, keep moving forward : 
Level one : Unit4 Figures and facts
Level two: Unit 6a Reporting results
                  Unit 6b Environmental report
· Four strands:   each unit process structure include meaning-focused input, output,language-focused learning, fluency development.
·  Motivation :  task-based learning, problem solving, project performance make learning process interesting and exciting.( e.g. Ss work in pairs and take turns to describe a graph or draw their partner’s graph. (Activity 
    sheets)
	· The course train learners in how to learn a language and how to monitor and be swear of their learning. 
· learners get the best return for their learning effort.
· activities increases the fluency with which learners can use the language they already know, both receptively and productively.
· learners engage fully and positively, they see their own transfer during the process, so that build up their confidence of language skills. 

	Curriculum
Goals
	· Overall goals:  to develop English language skills in working situation, divided:  managing level + staff level
· Each unit has sub-goal : (e.g. extract unit 4)
To enable Ss to describe trends
To practise reading for specific information
To review adjectives and adverbs
	· a clear statement of goals is important for determining the content of the course, for deciding on the focus in presentation, and in guiding assessment,

	Curriculum 
Content
	· the units of progression type: topics  ( see Table 3)
· grammar and function depend on topics 
· provide clear indications of what vocabulary learn  
· list of language functions that is accompanied
 
	· each unit content consist of the language items, ideas ,skills and  strategies , meet the goals of the course.

	Curriculum
Sequencing
	· unit of progression: with each lesson focusing on a different functions( i.e.Teamwork, entwining  a clients etc.)
· discourse cover a range of relevant genres (i.e. annual report,magazine article, brochure etc.)
· skills and sub-skills as units of progression(i.e.. describing trends: understanding, adj.&adv. for degree, orally describe, write a short description)
· learning process : Bloom’s taxonomy
1. knowledge: graphs, adj.& adv. for drgree
2. comprehension : annual report
3. application: describe graghs
4. analysis & synthesis: figures and facts in group
5. evaluation: writing report
· task-based syllabuses ( see Figure 6 Figure 7)
· modular approach to sequencing:   topic and skill-based modules e.g. performance and describing graphs
	· break the course into independent non-linear units.
· topic-based with different modules for listening, speaking, reading and writing, and sub-skills of these larger skills.
· the discourse extract original authentic passages.
· to use levels of cognitive activity to construct comprehension activities,  increase complexity.
· task activities requires learners to use language, emphasis on meaning. to achieve the goals.

	Formate
Presentation
	· each unit process structure (e.g. Unit Four)
Input:   reading Ss read extracts from the Millennium   
            annual Report and answer ‘ 
Output: Speaking Ss work in pairs and tell their partner  
             what their own company’s annual report will  
             contain.
Language-focused learning: Ss review adjectives and 
                         adverbs describing degrees of change.
Fluency development: (e.g. Unit Four)
·     read annual report
·     match graph and chart
·     learn adj.&adv. describing degrees of change
·     describe graph&chart
· planing lessons blocks format 
· four strands e.g. figure 10
· practice stages to fluency-development stages
· threads, e.g. each unit has one of objective: to practise reading for specific information
· lesson design: a large variety of techniques and activities
· authentic tasks as units of progression in syllabus
	· provide a balanced range of opportunities for learning.
· to have an extensive reading programme is a way to provide a large amount of comprehensible input
· output focus on speaking and writing, need to be regular, involve a range of activities while doing a task, problem-solving.
· deliberate focus on vocabulary, collocations etc.
· using block and threads avoid procedural problem
· threads and blocks reduces the need for detailed planning and organization. 

	Monitoring & 
Assessment
	The Achievement Chart guides types of assessment.                                                                                  
· fulfill and display authentic task ( in class)                                                                                            vocabulary Exam practic                                             
[image: image15.png]Unit 5a Facts and figures

Objectives: To enable Ss to describe trends
To practise reading for specific information
To review adjectives and adverbs

Materials needed: None

Unit overview

® An annual report

Reading Ss read extracts from the Millennium Annual Report and answer ‘Right,
Wrong, Doesn't say’ comprehension questions.

Speaking Ss work in pairs and tell their partner what their own company’s annual report
will contain.

® Describing graphs

Reading Ss match sentences about Millennium with information in graph and bar chart
form
Vocabulary Ss complete word families: infinitive and past simple verb forms and nouns.

Language focus  Ss review adjectives and adverbs describing degrees of change.

Vocabulary Ss complete gaps in two short texts about Millennium’s performance. Ss focus
on prepositions used to describe change.

Speaking Ss work in pairs and take tums to describe a graph or draw their partner's
graph. (Activity sheets on pages 125 and 129)

e Self-study
Vocabulary Matching verbs and diagrams (verbs of movement).
Language focus  Gap-fill exercise (prepositions).
Vocabulary Matching exercise (compound nouns).

Exam practice Matching visuals with sentences (Reading Test Part 3).





· Ss work in pairs and take turns to describe a graph or draw their partner’s graph.
· write a short description of the graph below. ( 60ws, 30ms)  
· write a proposal based on a chart, a  graph and a table.(120ws, 45ms) Achievement assessment
· Cambridge Business English Certificate (proficiency assessment)
	The chart as performance standards, enable teachers to make consistent judgements  
· short-term achievement assessment
· diagnostic assessment
· formative assessment 
   (based on achievement chart )
· normative assessment 
· summative assessment
The achievement chart should attached with rubies and “ criteria” and “ descriptors”, e.g. “effectiveness,
limited,some,considerable,thorough”


6.  The Strengths of the Curriculum
· The overall goal, the objectives and content of each unit , teaching delivery and activities focus on workplace skills, developing student language ability to solve problems in authentic setting.
· The module and unit designs ( content, topics and skills) based on the general goals of the course, closely connected with working environment.
· The content and sequencing use skills and sub-skills as the units progression.
· The design of the skill learning process uses levels of cognitive activity ( Bloom’s taxonomy 1956, knowledge, comprehension etc.) 
· The format and presentation are relevant and interesting to learners who can control and decision-making over what they learn and do.
7. The Weakness of the Curriculum
· Environment analysis and need analysis focus on the need of job market, employer’s requirements and job description, neglected the learner’s need, e.g. present knowledge and lacks, the gap to the target, individual widely development for future career and lifelong language learning.
· In implementation, the implementers of the curriculum have more academic experiences and less practical experiences in business sectors. In other words, the teachers need relative vocational experience and training to confidently copy with lesson plan and teaching delivery.
· Teaching materials are limited. The team has to develop new materials based on the new curriculum, it is time consuming. 
·  The course that uses topics, as a result, it limits vocabulary at the appropriate level for the learners. For example, In Unit Four Figures and facts, students read the internal newsletter, an annual report which include many formal and professional words describing company performance. Student are hard to deal with because of too many new words.
·  There are the disjunctures between the standard of the in the college administration and the ways of assessment of the course curriculum.  For example, the final exam which is required using paper test accounts for 60% of total score. This administration system contradicts the concepts of the curriculum.
8. Suggestion
·  Learner’s need,  such as present knowledge and lacks, the gap to the target, should  be pay more attention when developers revise curriculum. In addition, planners and implementers should also help individuals to establish knowledge and skills for future career and lifelong language learning.
·  Implementers are offered opportunity to have relative vocational experience and training to confidently copy with lesson plan and teaching.
· Teaching materials are limited.  Some international best-selling textbooks can be used as reference. For example,  textbooks published by Summertown Publishing, a good reputation for high quality teaching and learning materials for English for business and communications. 
· Develop a frequency-based vocabulary list, which provides clear indications of what vocabulary learners would gain most benefit from knowing. 
·  This administration assessment system should facilitate the program assessment, having consistency concepts of curriculum construction.
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